Developing and ever-changing information technology brings together many innovations by renewing the human profile societies need in a significant way. "Lifelong Learning Understanding" which is one of the most important of these innovations, makes it necessary to change the basic competences and skills stand in the curricula. Accordingly, the education curricula are expected to provide lifelong learning understanding. In this study it was aimed to analyze the handling level of the lifelong learning competences in the social education curricula of Turkey and Ireland comparatively. Eight key competences, recommended EU member countries to conduct their educational policies within the context of lifelong learning by the European Union (EU), was used as references in the analysis of the curricula. It has been tried to determine whether lifelong learning competences are included in the curricula or not and which competences have been mentioned the most and which has been mentioned the least. Data required was collected in accordance with "document analysis" method, which is one of the qualitative research methods, and utilized from "content analysis" technique for the analysis of the collected data. According to the findings of the study it was found that the most frequent competences were mathematical competence and basic competences in science and technology in TSCC. It was also seen that the competences of communication in the mother tongue, social and civic competences, the learning to learn competence, and mathematical competence and basic competences in science are of leading importance in SPHE. Absence of the communication in foreign languages competence in TSSC can be said as the most prominent difference between the ISSC and TSSC.
Introduction
Continuously changing and developing information technologies have a notable effect on the human profile required by society, and the greatest reflection of these changes can be observed in education processes. In this regard, the priority skills to be transferred to individuals in the education process are "lifelong learning skills".
The concept of lifelong learning is defined by Kulich as a person's spreading education to all of his life, and by White as individuals' preparation to be able to direct their lives (as cited in Karakuş, 2003) .A review of other definitions of the same concept reveals a definition ensuring secondary opportunities for individuals by means of developing basic skills and provision of upper level learning opportunities (Soran, Akkoyunlu, Kavak, 2006) . As to the definition of the Ministry of National Education, lifelong learning is defined as "all types of activities that individuals take part in throughout their lives aimed at developing their knowledge, skills, interests and competences related to personal, societal, social and employment approaches" (MEB, 2009 ). In the light of all these definitions, the concept of lifelong learning may be defined as "all types of learning opportunities that provide the individual with the opportunity to acquire learning habits and skills by means of formal or informal processes, within or outside school".
Whereas the definitions about the concept of lifelong learning change with regard to person, time and environment, some definitions agree with each other in some common points. These are;
 It can be summarized as starting in the pre-school period, learning continues after retirement,  It includes official and unofficial education process,  It is a requirement for the information society of the future,  It is required so as to keep up with social changes,  Regardless of age, gender or social position; everyone benefit from the universal rights of learning,  Importance of learning outside education-teaching institutions should be accepted popularly,  Development of skills for finding information, developing a found information and using it independently and actively,  Motivating an individual to learn independently, on his own  Providing unlimited learning or gaining information throughout life (As cited in Ersoy, 2009 ). Being a concept of which origin is extended to the ideas of Czech teacher Comenius, lifelong learning has begun to gain its popularity in last 25 years. The primary factor among the ones, accelerating this popularity, is that the concept is used not only by teachers, but also by researches from different disciplines; such as economists and sociologists and that they began intending to cut "the fabric" in accordance with their own forms (Beycioğlu, 2008) .
Lifelong learning is a concept that is often emphasised by many organisations and institutions in the development of education policies, whether national or international. In studies conducted since the 1990s, especially by the European Union Commission, the lifelong learning concept has been accepted as a fundamental policy in the development of active citizenship, social cohesion and employment, and has become an important component of the European Union Employment Strategy (Göksan, Uzundurukan, Keskin, 2009 ). The 10-Year Plan accepted by the European Union Member States in 2000 includes items related to lifelong learning, while the Commission included eight key competences in the 2006 report entitled "The Key Competences for Lifelong Learning -A European Framework". These are: communication in the mother tongue, communication in foreign languages, mathematical competence and basic competences in science and technology, digital competence, learning to learn, social and civic competences, sense of initiative and entrepreneurship, and cultural awareness and expression.
The key competences are all considered equally important, because each of them can contribute to a successful life in a knowledge society. Many of the competences overlap and interlock: aspects essential to one domain will support competence in another. Competence in the fundamental basic skills of language, literacy, numeracy and in information and communication technologies (ICT) is an essential foundation for learning, and learning to learn supports all learning activities. There are a number of themes that are applied throughout the Reference Framework: critical thinking, creativity, initiative, problem solving, risk assessment, decision taking, and constructive management of feelings play a role in all eight key competences. (EU,2006) The curriculum implemented in schools is important for the education of individuals in line with the competences outlined by the Commission, and in this sense, should be developed in accordance with the lifelong learning approach. In order for the attitude and related skills of lifelong learning to be instilled in students from an early age, the curriculum to be developed according to the approach should be practiced effectively from the very beginning of the teachinglearning process. In this regard, it is expected that the skills covered especially in the primary education curriculum will be congruent with the lifelong learning approach. The curriculum of Social Studies lesson is among the aforesaid programs, which are expected to be developed in convenience with the idea of lifelong learning.
Social studies lesson is one of the most fundamental lessons for students to receive information about society and its problems, to learn their responsibilities as a good citizen, to understand human relations, to comprehend national and universal properties and values. For this reason, it is a necessity that the curriculum of social studies lesson, which has an indisputable position for an individual's character development to be productive, efficient and in harmony with society, has to be constantly developed by considering scientific and technological developments, social cultural changes, social, political and economic evolutions and needs of an individual and society (Aykaç, 2007) . Alongside with all of these mentioned features, it is also expected that qualifications of lifelong learning, which are aimed to be commonly gained by individuals from different countries as the result of the view of globalizing education, must reverberate in the curriculum. It is observed that defining lifelong learning to be a skill, among the fundamentals of the new elementary curriculum of the Turkish Education System and that the skill must be acquired by the students as it is similar to the EU's projects related to education (Sağlam, Özüdoğru and Çıray, 2011) .
This study makes a comparative examination of the 4 th -and 5 th -grade social studies primary education curricula of Turkey and Ireland to ascertain the extent to which lifelong learning competences and related skills are included. The study also aims to identify the presence or absence of the emphasised competences in the curriculum. The findings of the study can serve as operational feedback, facilitating the education curriculum in becoming consistent with the approach of lifelong learning and the development processes of the curriculum.
Method

Model of the Study
This study was conducted according to the case study model, as a form of qualitative research. The case study adopts an empirical research technique that is used in cases where multiple evidence exists from more than one data source, where a case is undertaken within its own environment, and where the boundaries between the phenomenon and content are not definitive (Yin, 1984 quoted from Yıldırım & Şimşek, 2008) . For the purpose of the study, the curriculum of each country is considered as a separate case, after a comparison is made of the curricula to identify lifelong learning competences and the findings were presented by the researchers. Koç, E. S., & Erdem, A. (2016) . A comparative analysis of handling level of lifelong learning competences in social education curricula, Turkey and Ireland sample. 
Data Sources
The data sources for the study are the 4 th -and 5 th -grade social study curricula for primary education in Turkey and Ireland. The objectives, skills and attainments of the curricula were comparatively examined, with emphasis on the key competences outlined by the European Commission. As there is no specific Social Studies subject in Ireland, the data source was selected as the subject syllabus related to history, geography and social and personal health education. As the titles of the curricula will be mentioned frequently in the study, the abbreviation TSSC will be used to denote the Turkish social studies curriculum, while ISSC will refer to the Irish social studies curriculum.
Data Collection and Analysis Process
The data used in the study was obtained by means of a "document analysis", involving an analysis of written materials containing facts and knowledge about facts, and including such procedures as accessing the documents, checking the originality of the obtained texts, comprehending the documents, analysing the data, and using the results (Yıldırım & Şimşek, 2008) . The analysis of the obtained data was carried out using a content analysis technique, as an interpretive technique that is generally used to ascertain the common points in numerous texts, allowing generalisations to be made, aimed at constructing and categorising the most significant aspects, moving from qualitative to quantitative findings (Gökçe, 2006) .
Results
Lifelong Learning Competences in the TSSC
Subject area skills and attainments were examined with a view to determining whether or not lifelong learning competences were included in the TSSC. Accordingly, it was found that 15 main skills were included in the curriculum, representing a majority of the competences and related skills outlined by the European Commission. Primary focus was found to be on mathematical competence and basic competences in science and technology and communication in the mother tongue. In contrast, it was found that the competences of communication in foreign languages and cultural awareness and expression were not included in the curriculum, along with adequate social and civic competences. In this light, it was concluded that the curriculum aimed to develop the social participation skills of the students, but that the global citizenship skills encompassing different countries, especially in Europe, in the scope of civic competence was not included.
In addition to general skills, the skills expected to be attained by students in each unit based on the grade was presented in the curriculum. A review of these showed that skills such as critical thinking, decision making and problem solving, as requirements of mathematical competency, as well as basic competences in science and technology, communication in the mother tongue, and learning to learn, were all found to be included in the curriculum.
Lastly each of the examples of activities and explanations related to the attainments of the TSSC were reviewed separately, taking into account the grade level. The key competences with the number of regarding attainments of TSSC are presented in table1. Koç, E. S., & Erdem, A. (2016) International Journal of Human Sciences, 13(1), 1293 -1303 . doi:10.14687/ijhs.v13i1.3618 1297 Table1. Key competences with the number of regarding attainments of TSSC As it can be seen in table 1, 46 attainments are presented at the 4 th grade, among which 16 are related to mathematical competence and basic competences in science and technology, 10 are related to social and civic competences, eight are related to the cultural awareness and expression, six are related to learning to learn competences, three are related to initiative and entrepreneurship and three are related to communication in the mother tongue. A further 46 attainments are included in the 5 th grade of the TSSC, with 14 are related to mathematical competences and basic competences in science and technology, 10 are related to learning to learn competences, eight are related to cultural awareness and expression competences, seven are related to social and civic competences, five to communication in the mother tongue competences and two to initiative and entrepreneurship competences. The skills related to cultural awareness and expression which are not included among the skills of the curriculum can be found in the 4 th grade and 5 th grade attainments; however, the lack of the communication in foreign languages competence is apparent at both grade levels. Furthermore, skills related to digital competence are included within the general skills, but are not given directly by means of attainments, and students are required to use the Internet in some of the given activity examples. For example:
"Virtual Field Visit" (Virtual visits by means of the Internet) "Researching on the Internet" (Researching the features of cities where international sporting events took place) (MEB, 2006).
Lifelong Learning Competences in the ISSC
As there is no such subject as Social Studies in Ireland, the curricula of the history, geography and social, personal and health education subjects were reviewed. Curricula with similar content were analysed to identify the key competences, and the aims, broad objectives and skills and objectives at each grade level were considered. Findings related to the history curriculum, in this regard, are given below.
The review of the 11 aims of the history curriculum, undertaken to identify the key competences, showed that there were four aims each for the social and civic competences and learning to learn competences, two related to cultural awareness and expression competences, and one related to mathematical competence and basic competences in science and technology. Of the 13 broad objectives identified in the curriculum, five are related to social and civic competences, three are related to learning to learn competences and mathematical competence and basic competences in science and technology, while cultural awareness and expression competences both have two related objectives each. The target of "communicating historical understanding in a variety of ways, using appropriate language and other techniques or media" (Ireland Primary School Curriculum, 1999) under the broad objective is evaluated as being related to both the digital and communication in foreign languages competences. Another finding that is of interest in relation to the curriculum is that not only Ireland, but also other countries around the world, though especially in Europe, are taken into consideration with regard to the goals related to the cultural awareness and expression competences. For example, "develop a sense of personal, local, national, European and wider identities through studying the history and cultural inheritance of local and other communities" (Ireland Primary School Curriculum, 1999) When the curriculum was reviewed taking into account the grade level, it was seen that there were six skills and explanations related to these skills, concerning time and chronology, change and continuity, the use of evidence, working as a historian, synthesis and communication, and empathy. These and other skills related to the communication in the mother tongue competence and the competences of social and civic, learning to learn, mathematical competence and basic competences in science and technology and sense of initiative and entrepreneurship competences are also included in the curriculum, as the need arises.
The curricula included 49 objectives for 4 th -grade students and 55 for those at the 5 th grade. They are listed in table 2 below.
Table2. Key competences with the number of regarding objectives of history curriculum of Ireland As shown in table 2 for the 4 th grade, it was found that there were 12 objectives related to communication in the mother tongue, 10 related to learning to learn, nine related to the sense of initiative and entrepreneurship, eight each for digital competence and the cultural awareness and expression competences and two related to mathematical competence and basic competences in science and technology. At the 5 th -grade level, it was seen that there are 12 objectives related to the sense of initiative and entrepreneurship, and the cultural awareness and expression competences, nine each for the learning to learn and communication in mother tongue competences, eight related to digital competence and five related to mathematical competence and basic competences in science and technology. In regards to communication in foreign languages and social and civic competences, no common objectives were identified at either grade level.
Regarding the geography subject curriculum, there are seven aims that are connected to all of the competences, aside from the communication in foreign languages competence. A review of the broad objectives of the curriculum revealed 15 objevtives related to the common competences.
The majority of objectives are related to the learning to learn and mathematical competence and basic competences in science and technology, and the students are expected to learn skills such as critical thinking, creativity and entrepreneurship by means of these objectives. For example, (Ireland Primary School Curriculum, 1999) In a review of the skills and objectives of the curriculum conducted according to grade level, it was found that there are 10 common skills for the 4 th and 5 th grades. These skills can be listed as, Recording and communicating (Ireland Primary School Curriculum,1999) A review of given skills in terms of key competences found that the competences and skills emphasised were learning to learn, cultural awareness and expression, and mathematical competence and basic competences in science and technology. There were no findings of skills related to competences of communication in foreign languages and social and civic competences, while other key competences were undertaken as appropriate. The review of objectives revealed 65 objectives for the 4 th grade and 85 objectives for the 5 th grade. They are presented in table 3 below.
Table3. Key competences with the number of regarding objectives of geopraphy curriculum of Ireland
As seen from table 3, the majority of objectives for both grade levels (4 th grade=27/5 th grade=37) were related to mathematical competence and basic competences in science and technology. Although social and civic competences were not included within the scope of the skills, the competences that were lacking were aimed to be undertaken by means of the aims and concerning these competences 10 objectives at the 4 th grade level and 11 at the 5 th grade were included. Regarding the learning to learn competences, it was seen that there was an insufficient number of objectives for the 4 th grade (f=4), whereas there were 10 goal related to this competence for the 5 th -grade level. No common competence of communication in foreign languages for both grade levels was found, and the number of objectives related to digital competence (f=1/5) and the cultural awareness and expression competences (f=2/1) were not of a sufficient number. The final curriculum reviewed within the scope of the ISSC was the social, personal, health and education (SPHE) subject of the curriculum. The curriculum of this subject comprises six aims and 15 broad objectives, and the curriculum goals were found to be associated with social and civic competence, the sense of initiative and entrepreneurship, and the cultural awareness and expression competences. A review of the broad objectives showed that, in addition to these competences, goals concerning mathematical competence and basic competences in science and technology are undertaken by means of the broad objectives.
As was the case in the other two curricula, it was seen that skills were not included in the SPHE, and therefore it was the objectives that were subjected to review.
The curriculum comprises 100 objectives for the 4 th grade and 102 objectives for the 5 th grade as it is shown in table 4 below.
Table4. Key competences with the number of regarding objectives of SPHE As can be seen from table 4, for both grade levels, the social and civic (4 th grade=42, 5 th grade=32) and communication in the mother tongue (f=24/27) competences were common in the curriculum. In regard to the other competences, the numbers of objectives were found to be 14/7 for learning to learn, 6/6 for sense of initiative and entrepreneurship, 9/16 for mathematical competence and basic competences in science and technology, 2/5 for cultural awareness and expression and 3/6 for digital competences. The communication in foreign languages competence is included only at the 5 th -grade level and is expressed as a objective under one item as "become aware of some of the cultures, lifestyles and languages of some countries in the European Union and the wider world (Ireland Primary School Curriculum, 1999) encompassing also the cultural awareness and expression competence.
Conclusion, Discussion and Recommendations
Lifelong learning is one of the priority approaches taken into consideration in education curricula, together with approaches to address the changes in the world and in education. Implementing a curriculum that has been developed according to education processes using this approach is of importance in ensuring the attainment of lifelong learning skills and learning habits from which individuals can draw upon throughout their lives. This study makes a comparative analysis of the Turkish and Irish curricula related to social studies, with particular emphasis on the key competences identified by the European Commission. Furthermore, it can be said that although both curricula include the social and civil competence, the international perspective of the issue is better reflected in the ISSC. It is suggested that the TSSC should be developed by taking into consideration this competence to ensure that it is better equipped. It is considered that TSSC is going to be better equipped if it is developed by taking these qualifications into account. Stating that the lowest participation rates to lifelong learning is in Turkey, in their study, where they compared the participation rate to lifelong learning in Turkey with European countries, Poyrak and Titrek (2013) remarked the obstacles, before our country to develop the view of lifelong learning in our country, must be overcome. In this respect, it is thought that one of these obstacles can be solved by means of revising the existing curriculum. In addition, as there are key competences, determined to be insufficient in the curriculum of both countries, it is suggested that the curricula should be developed by being revised in respect to the determined deficiencies, so as to have the programs achieved the qualification, which is convenient for lifelong learning model.
